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Literacy Progression

Reading to learn

Writing to learn

Speaking to learn

E I_ " S Shanahan, T. & Shanahan, C. (2008). Teaching disciplinary literacy to adolescents. Rethinking
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Subject Literacy

Profile of
. student
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® |0 literacy
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2 |=< by discipline

Intermediate Literacy

Basic Literacy
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Subject Literacy

« Understanding how the “big ideas” of the discipline are
organised and evaluated

* Thinking and reasoning in subject-specific ways

* Language becomes a tool for conceptualizing and linking
big ideas of the discipline

* Teachers really have to help students need to develop
subject literacy.
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Subject Literacy

language « Specific subject-
purposes language
conventions

* Precision and
accuracy of subject

language
Language Subject « Subject literacy
Features terminology practices
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Scaffolding Historical Reasoning

Inquiry Question

Use of Historical Concepts 2

Exercising Reasoning
(Construct historical
interpretation)

Use of Content Concepts; - Contextualisation

Argumentation

Diagram 2.3.6: Historical Reasoning

@
Il CPDD, History TLG (2014, 81)
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Language Purposes and Reasoning in History

What are the historical
concepts in the text?

What is the evidence to
support the author’s point
of view

What is the purpose of
‘ the text, its language

feature and new
vocabulary?

Content: Teaching Cause and Effect in History Text. Social Studies
ENGLISH LANGUAGE INSTITUTE RevieW- P14_22-

PORE

E I—. S Gilbertson, N. (2012). Literacy Acquisition Using Historical Methods and



The Lower Secondary History Literacy Guide

1 READING TEXTS IN HSTORY 1
1.1 TypesofTextin History
12 Reading the History Textbook 2
1.2.1 Factual recounts 3
1.2.2  Owverview of Core Language Festures for Factuzl Recouns &
1.2.3  The organisation and core |anguage fatures for Faotual ooUnt iR HE S eeeeesersessen &
1.3 Reading Historica Sources T
1.3.1  Visual souree T
1.3.2 Oral account [transcribed into text) 10
1.3.3  Marrative in biography. 14
1.3.4  Written travelogus 18
2 WRITING HISTORICAL TEXTS 23
2.1 Source-based Question 24
2.2 Structured Question Requiring Description of Reasons v
2.3 Structured Question Requiring Explanation of Reasons 33
24 Supporting frame for responding to source-based and structured questions 3
2.5 Supporting Writing Frame for Spedfic Purposs 3B
2.5.1 Languzge for explaining caum-effect i
2.5.2  Languzge for compare and contrast 40
2.5.3  Languazge for conclusion and evaluation 41
254  Langusge for describing sources 41
255  Languzge for exemplification 41
2.5.6 Languazge for sgnposting eventsin time 42
TGIOEEAMY O TEIITIS ..o e ettt seaves s st seaves essm st sesres s et s st s et sesti s s st sestis smesnessees ]
BB B B LS. . e e e seere s et e st st st ettt sttt st st st it it ettt st DL

Organisation of the guide:

» Analysis of each segment or
paragraph of the text and its
specific language features

 Think-aloud points for teachers to
direct the student’s focus of text

» Guiding guestions to aid in the
Interpretation of the text

» Glossary
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 Participants: 40 students, 1 teacher

* Class: Sec 1 N(A)
 Learning Ability: Mid to Low

* Procedures:
1. Trialled page 320 of the Lower Sec Literacy Guide

2. Evaluate effectiveness through
teacher survey and student work
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The Problem

« Nature of Texts in History textbooks:

1. students have difficulty understanding historical
meanings that are conveyed through history
terminologies and long sentences.

2. students find it difficult to evaluate
Information and hence are unable to
analyse and form inferences.
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The Intervention

Trialling of the Lower Secondary History Literacy
Guide

« Lower Sec History Literacy Guide’s “Scaffolding
the Focus” of content to facilitate knowledge

acquisition

Knowledge of content frames students’ thinking process
which builds up inferential skills
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Teaching Content

« Topic: Singapore’s Connections with the
World

 Historical Content: Trade, Connections
 Skills: Comprehension, Inference

 Duration: 60 minutes

« Learning Outcomes:

infer and critically analyse on the
Importance of trade and connections
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The Intervention: The Use of the Guide

Teacher Think-Aloud

hese paragraphs depict the fgMfowing ways in which Singapore developed after the signing of the Anglo-Dutch
Tre .

- being able to carry out trade without interference from the Dutch
- it status as a free port

- its a role as a British trading centre

- being an entrepot for goods from different parts of Asia

- acting as a political centre for the Straits Settlements

- increasing in its population size

Guiding Questions
Guiding guaerie O aid in the interpretation O presented.

of 1824

1. According to the first paragraph, what was the immediate result of the signing of the Anglo-Dutch Treaty of
18247

Singapore could then function and develop as a trading settiement without the
Dutch interfering in Singapore.

N

According to the first paragraph, what was the benefit of Singapore being a “free port™?

Trade flourished because Singapore was a free port.

W

According to the second paragraph, how did Singapore develop as a British trading settlement?

3,000 ships calied at Singapore’s harbour within the first 20 months of its founding
as a British trading settlement.
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The Intervention: The Use of the Guide

 Deconstruct historical content into bite-sized
Information that is easy to digest

Framing historical context through Questioning
1.Teacher Think Aloud Strategy

2.Questioning Strategy (5Ws 1H)

» Organise historical understanding In
chronology
» Scaffolding focus of text to make inferences
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Framing Context through Questioning

e \What do they have in common? (Comparison)

e Where can they all be found? (Activating Prior Knowledge)

e \What do these items tell you about Singapore?
(Inference)

e Why is it important to be connected/ to build
relationships with other countries? (Reasoning)
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Students’ Answers

“Countries do not exist in isolation and need help
from other countries to survive.”

“Countries can build economic, political and
cultural connections.”

“Maintaining international relationships is an
investment for a country’s progress and survival in
the world.”
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Framing Context through Questioning

How did these connections begin?

e Students were asked to read their history
textbooks and answer questions on their
worksheets

e Questions were taken from OPAL and tweaked
to scaffold the focus of the historical text
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Scaffolding Historical Content

» Wl IR0ty (0161 on between | -
e form © connection T | O Singapore and Trade
i« the Mos i nee GOP‘e starte 10 \t the beginning of the chapter, we inquired into when, why,
Tﬂd. il g The main form hatandhow connections were made between Singapore
d other countries. Was Singapore a trading port in its early

tod ever SIN-°
o5, It has ex® - orehistory: Y
countr : other in pr oods and sevices with

40 with ON
* communicate W red
or, People barté ncies or money were

us read on to find out.

ter 1, you learnt that Singapore was referred to as Dan

X the beginning of the 14th century. Dan Ma Xi is a
Mandarin pronunciation of Temasek which means ‘sea town'’
in Malay. Wang Dayuan mentioned that Temasek was a busy

‘trading port in the 14th century.

waever, Temasek declined at the end of the 14th century.
From then on, Singapore came under the rule of the kingdom
of Melaka, then it came under the Johor-Riau Sultanate, before

coming under British rule in 1819.
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Scaffolding Historical Content

j-""Ef"E)?a‘st, people went on long, dangerous journeys to
isit religious places or look for new places to buy and

i ‘ [ familiar
. also travelled to discover new lands. and un
';’é’ceJ);;le. They took ideas and inventions with them to the
ié;éefs.fthey travelled to. When they returned, they ’fqok bac\;
| r?éw?tédbds and stories of the new lands they had visited an

 people they had met.

e Why did people trade with one another?

e How did the long-distance journey feel like for
the travellers?

EEEEEEEEEEEEEEEEEEEEEEE




Students’ Comprehension of Texts

Group work
Section 1: Trade Across Time and Cultures

a. What types of contact did people have
with each other in the past?

— enusicl covkact

b. What was the main form of connection
then?

- Traodcs /

c. Why did people
another?

3 PeOPIC VISt QatgiOuUs

D\ACC & O OOk fOY_a

v RleRscHelgrsiis (v oee SR

d. When first
- around 30 00Dsn.C.

trade with one

connection made?

e. Who were the people involved?
2N g QAN
HAY(O POYO /\

f. How did the long-distance journey feel
like for the travellers?

o

n.:u AAATAE oY
ttion 1: Trade Across Time and Cultures

=R

V\(hat types of contact did people have
with each other in the past?

PhyScal (ofidacy

Vr\‘lhat was the main form connection
t ?
en Tlad e Has +lc

main £ofm O/(Wlm
Why did eople trade with one

another? J Peogll . (all 4
thing§ tho+t tley 3

neelded ang had 4o Haao,/

When was the first long-distance
connection made?

Who were the people involved?

Peofle £03 n mesop otamaq
afn L 1adas Valley n /
How did the_lgm:deey feel

like for .the travellers?
TIiNG af b Ve Y s

fea ] .
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Students’ Comprehension of Texts

Pair WOTF
Section 2: Singapore and Trade
a. In which period pefore 1819 was
Singapore best known as a busy
trading port?
am (crﬂM
b.

Which two sources support the ‘
answer above?
PG 42 POV A TP D 8 AL S5

cenrence vom e t+ € Xt book-
N ang Dayr e

c. Which fort replaced

an important port in

Singapore as
the Straits of

Pair work
Section 2: Singapore and Trade

a. In which period before 1819 was

Singapore best known as 2a busy
trading port?

14 " mﬁty

b. Which two sources support

answer above?
&CCOLMly

the
—P Wa’j ?&10 aw
—® Textbook

i} Snps C. \a/IVhi'ch p?trt replaced Singapore as
_ ' - n important port in the Strait
'F)V*\-O‘&"‘f‘“\c a , derrer—3=2 G SonToraTe ) | | . elaka? g
R e e o B S T 1*)‘ N ] /JOF:@W-Y“(QU gvliﬁmaﬁ:
. L -
d. With reference to question c above, | Getl
which period of time did this d. With reference to question c above
s in%\ which period of time did this
r%@ g \% Cerntuvry —l QG Dappen 18y af—
N ! 1
| . 1Ageantury
e. VwWhich kingdom was Singapore . i
under when the British arrived in €. Which kingdom was Singapor
18197 under when the British arrived i
B TR Moierse
Joho
- Q = /
f. Is Singapore still a busy port £ 3 s = i
today? Explain your view. - Is Singapore still "a busy pc
AN ™\ Tvery SWEE SN gaplr s tOday? Exp‘ain your view.
o (%' A ePBAEn - WVSV
eeRra e | o ez LT = BN
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Students’ Inferencing

From ur answeyues ions above, what do you understand about trade? V‘M‘\ .

!

m Gin 1T h s

L f 5/’ } "ll\: £ ‘\vp -
| Can infer Aot TYodnig wrigs \W 4 o0d -2 C ﬂ_re( on oerween |
POy - 1 Knove pecaisesTrad\ignds afokied Singapore —+0€=a
Cou :

Continue, COMELT ywné the region ond wWorld. This SIS /menn
'-_pp Mﬂ’gdw\ﬁbvmgr conne (HI0N petiy<¢ < ™vies.

From your answers to the questions above, what do you understand about trade?

FYOAESs are IMPOYTANn YT necauie e ymieeg Sranigirem OuUu
TLIATIONI QTP GNd  COMMUDEIAR G SETUS SO fuot— e couldd

comvmumiyre - tzef4€r-  gp e ki ér” W. n M\C/-&mwmmu )
lea mts ol e YA g . IS SN0 RSP MARANAT 44‘/7
\—biw\ AR, —NMro. ABEARAI Aol a2 ac-\/\, ——= oo onclars ¥

From your answers to the questions above, what do you understand about trade?

e ween CQQ_“* ey = ) knew tc Yecavco H )‘m( -

allsvied Sing ap0fe_+aw%%\+o Coflnec) - Uith 4he F%jl’o/} and)
the wWiTla thiagh ade - TWic  qu,we / Means  Aradin
Vr‘)‘lﬁ qODA conn e ¢4y O betwoon roun+e~or- j

ENGLISH LANGUAGE INSTITUTE
OF SINGAPORE




The Teacher Survey

Reading and writing in a History classroom Strongly
= Agree
1) ' | find the foregrounding of information on the nature
i [structure and key features) of Histery texts useful @
|
2] | The overviews of organisational and core language

| features of History 1exts have helped me in teaching
| reading skills required in History

3] | The supporting scalfolds for interpreting and
constructing different History texts are helpful for my

students.

@

@

Teaching Reading/Writing skills in a History
classroom s et SR
4) | lam more aware of the lnguage features required in

| Histery texts for specific purposes

5) | The information on read ng and intérpreting historica
spurces has helped me support my students’ learning

6) | The scaffolding and guiding questions have helped my

| students undersstand and practise the core
| organisational and language features for writing in
histery

ENGLISH LANGUAGE INSTITUTE
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Strongly
Agree

Agree

Disagree

O

O

O

Disagree

O

O

Strongly

| Disagree

O

O

O

Strongly
Disagree |

O
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Challenges

e Difficulty in understanding terminologies such as
‘Johor-Riau Sultanate’ and location of places such as
Indus Valley and Mesopotamia

* Not all was able to infer the importance of trade

Suggested Improvements

* |Introduce maps and familiarise students with
geographical locations of significant countries
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Suggested Improvements

Text

Literal

Inference/ Evaluative

Refer to page 45

In the past, people went on long,
dangerous journeys to either visit
religious places or look for new
places to buy and sell goods.
They also travelled to discover
new lands and unfamiliar people.
They took ideas and inventions
with them to the places they
travelled to. When they
returned, they took back new
goods and stories of the new
lands they had visited and people
they had met.

did the journey feel
like for the travellers?

were they doing?

benefits did they
received from their
journey?

they
are willing to go
through such

hardships?
were they
willing?
are these

benefits useful?
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