
Debate 
A pedagogy for language learning 
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To instruct someone... is not a matter of getting him to 

commit results to mind. Rather, it is to teach him to 

participate in the process that makes possible the 

establishment of knowledge. 

 
We teach a subject not to produce little living libraries on 

that subject, but rather to get a student to think 

mathematically for himself, to consider matters as an 

historian does, to take part in the process of knowledge- 

getting. 

Knowing is a process not a product.  

 

     ( Bruner,1966: 72) 

http://infed.org/mobi/jerome-bruner-and-the-process-of-education/
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 There are three preconditions that  
    must be satisfied in any  

    effective knowledge-building: 

1) Shared experiences  

2) Shared knowledge 

3) Common evaluation of the situation 



Context: Research and Policy 





Last 3 slides courtesy of Hogan, 2009 



The Dynamics of Debate as a Pedagogical 
Tool for Language Learning 

• Teacher Initiates Topic 

 
• Student Organises Thoughts (Individual Response + Self-Evaluation) 

 
• Student Articulates Viewpoints (Group Response + Peer Evaluation) 

 
• Teacher Gives Feedback (Teacher Response + Evaluation by Students) 

 
• Student-centered Debate  

  (Group Student Response + Evaluation by Teacher and Peers) 

 • Grading of Students (Final Evaluation by Teachers and Students) 





The 6 Levels of Bloom’s Taxonomy 

• Remember:  
   can students recall information they have read or heard? 

• Understand:  

   can students explain the ideas or concepts they have read or heard about? 

• Apply:  
   can students use the information in another context or a different situation  
   or for a different task? 

• Analyse:  
   can students break the information down into its component parts? 

• Evaluate:  
   can students assess the value of the input information? 

• Create:  
   can students use the input to create something new?  

 
See: http://www.celt.iastate.edu/teaching-resources/effective-practice/revised-blooms taxonomy/ 
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The different levels of Bloom’s Taxonomy can and 
should be used in a more integrated way. For this 

reason, it can be helpful to consider them as a 
circle, with no start or finish, and where the skills 

can be integrated in any order. 



The Definition Phase 
Debate as a Pedagogy for Language Learning at St. Andrew’s 
Secondary School 



Learning Outcomes of 
Definition Phase 

Students will be able 
to: Outline the case 
and tailor it to the 

specific case 
parameters 

• Skills: Planning of 
purpose, goals, 

audience and genre 



Adapted from: The Thinker’s Guide to Analytic Thinking 



A Sample Topic 
 

 

This house believes that single-gender 
schools should be abolished. 

 
Adopted from: National Julia Gabriel Debating Championships 2014 

 



Dissecting the Topic with 
Critical Thinking 

This house believes that 
single-gender schools 
should be abolished. 

Questions to be worked on as a group:  

 

• What is the question we are trying to answer (in simple words)?  

• What important issues are embedded in the question?  

• Is there a better way to put the question?  

• How do you see the question?  

• What kind of question is this? Historical? Scientific? Ethical? Political? 
Social? Economic? Or…?  

• What would we have to do to settle this question? 







Activity 1 
The Definition Phase 



The Research Phase 
Debate as a Pedagogy for Language Learning at  

St. Andrew’s Secondary School 

 



Learning Outcomes of Research Phase  
(Slide 1 of 2) 

Students will be able to: 
Identify relevant 

research material for a 
debate theme and to 

organise such material 
in a readable format  

• Skills: Comprehension of 
phrases/ 

sentences/components 
in research material, 

brainstorming 
techniques 

Students will be able to: 
Build vocabulary specific 

to the debate theme 

• Skills: Comprehension of 
key words and their 
impact in research 

material 



Learning Outcomes of Research Phase 
(Slide 2 of 2) 

Students will be able to: 
Evaluate credibility of 

research 

• Skills: Using prior 
knowledge, context(s) 
and understanding of 

language 



Adapted from: The Thinker’s Guide to Analytic Thinking 



A Research Sample 



Evaluating Research Samples with 
Critical Thinking 

Questions to be worked on as a group:  
• What information (data, facts, 

observations, experiences) do we need 
to support my group’s stand (on single-
gender schools)? 

• Is this information relevant to our 
purpose or goal? 

• Do we need to gather more 
information (data, facts, observations, 
experiences)? Why? 

• What experience convinced myself of 
the information in the source? Could 
my experience be distorted?  

• How do we know this information is 
accurate?  

• Have we left out any important 
information that we need to consider?  
 



Adapted from: The Thinker’s Guide to Analytic Thinking 



A Research Sample (continued…) 



Evaluating a Research Sample (continued…) 

Questions to ask yourself before PPPB: 

• What conclusions am I coming to?  

• Is my inference logical? Why?  

• Are there other conclusions I should 
consider?  

• Does this interpretation make sense?  

 

Questions to be worked on as a group:  

• How did you reach that conclusion?  

• What are you basing your reasoning on?  

• Is there an alternative plausible conclusion?  

• Given all the facts what is the best possible 
conclusion? 





Activity 2 
The Research Phase 



The Scripting Phase 
Debate as a Pedagogy for Language Learning at 

 St. Andrew’s Secondary School 



Learning Outcomes of Scripting Phase 
(Slide 1 of 2) 

Students will be able to: 
Explain factors that 

influence a case 

• Skills: Understanding 
people, cultures, 

authority, governance, 
consumption, 

technology, global 
connections, etc. 



Learning Outcomes of Scripting Phase 
(Slide 2 of 2) 

Students will be able to: 
Exchange ideas and refine 

the arguments for the 
case 

• Skills: Rhetorical analysis, 
drafting scripts with 

organisational structure 

Students will be able to: 
Examine feedback from 
peers and teachers to 

adapt and improve 

• Skills: Evaluating and 
revising scripts, editing to 
present technically sound 

scripts 



Adapted from: The Thinker’s Guide to Analytic Thinking 



A Sample of an  
Opposition Speaker’s Argument 

The cultural stereotype is that the perfect classroom is one where 
the students are sitting still in their chairs facing the teacher. But 
brain research shows that boys learn better when they are 
moving - we shouldn’t punish them for fidgeting. In a CBC 
Broadcast (Raising Boys) by Michael Reist, it is mentioned that 
“freedom ends where the rights of others begin.”  Teachers must 
ask themselves “is the fidgeting bothering anyone? Our 
classrooms should be tolerant of movement. We should give our 
fidgety male students options: some silly putty or doodling while 
listening to the teacher.  And DON’T take away recess!  However, 
in a co-ed class, this motility may distract the more focused 
female population. 



Evaluating an  
Opposition Speaker’s Argument 

 

 Questions to be worked on as a group: 

• What theory are we using in our 
argument? 

• Could we explain our argument more fully?  

• What is the main hypothesis we are using 
in our reasoning?  

• Are we using certain words correctly? 

• What are the limitations of this argument? 

• Is this theory causing problems for myself 
or for others? (i.e. would the other team 
use the theory to their advantage instead?)  

 

The cultural stereotype is that the 
perfect classroom is one where the 
students are sitting still in their chairs 
facing the teacher. But brain research 
shows that boys learn better when 
they are moving - we shouldn’t punish 
them for fidgeting. In a CBC Broadcast 
(Raising Boys) by Michael Reist, it is 
mentioned that “freedom ends where 
the rights of others begin.”  Teachers 
must ask themselves “is the fidgeting 
bothering anyone? Our classrooms 
should be tolerant of movement. We 
should give our fidgety male students 
options: some silly putty or doodling 
while listening to the teacher.  And 
DON’T take away recess!  However, in 
a co-ed class, this motility may distract 
the more focused female population. 







Activity 3 
The Scripting Phase 



The Debating Phase 
Debate as a Pedagogy for Language Learning at 

St. Andrew’s Secondary School 



Learning Outcomes of Debating Phase 
(Slide 1 of 2) 

Students will be able to: 
Exchange ideas in a 

formal debate setting 

• Speaking for conciseness 
and accuracy 

Students will be able to: 
Connect with audiences 

when speaking, 
influencing viewpoints of 

audiences 

• Understanding the 
transactional nature of 

the communication 
process 



Learning Outcomes of Debating Phase 
(Slide 2 of 2) 

Students will be able to: 
Mastering tactics of 

focusing attention to 
opposition arguments, 

taking notes in debate to 
track coverage 

• Managing barriers to 
listening, listening for 

diverse purposes 

Students will be able to: 
Engaging in cross-

examination 

 

• Speaking in interpersonal 
contexts, listening for 

diverse purposes 




