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Date 



• Professional support from ELIS in Subject 
Literacy (Humanities) with CPDD 
collaboration 

• Rationale, content & structure of  Literacy 
Guide (Section 6.1 of TLG) 

• Reading and writing skills required in 
Geography 

• Interpretation of visual data in Geographical 
Investigations 

Overview 



• Types of geographical texts  

Description 

Explanation 

Information report 

• Overview of language features and text 
structure 

 

Reading geographical texts 



• Types of geographical texts  

Explanation based on maps 

Summary 

Evaluative response 

Individual reflection on Geographical     
Investigation 

 

Writing geographical texts 



• Language for expressing cause and effect 

• Language for expressing definitions   

• Language for expressing comparison, 
contrast 

Overview of language features for specific 
functions 



Compare Contrast Compare and Contrast 

There are several ways in 

which ..... and ... could be 

said to be similar. 

A .... and ..... are different in a 

number of ways. 

  

  

  

  

  

In some ways, .... and ..... are 

alike.  

The first way they are alike is 

that they are both...... 

First of all, ...... but ........ 

  

For  instance, they are 

both..... 

Another similarity is that they 

..... 

Another difference is that 

......., while ...... . 

Another feature they have in 

common is that ....... 

A further feature they have in 

common is .... 

Thirdly, ....  in contrast to ...... 

which ...... . 

Furthermore, they both.... 

  

Finally, they both..... Finally, ........ , but ....... . 

  

However, they also differ in 

some ways. For example, ...... 

while ....... . 

Language for expressing comparison, contrast 



• Types of geographical data 

Graphs   

Line graphs 

Bar graphs  

Climographs 

 

 

Teaching interpretation of data in GI 



• Language to describe graph trends 

• Language  to describe proportions of data  

• Language to show variation or change 

• Language  for expressing approximation 

• Language for expressing data relationships  

• Language features  for describing 
frequencies 

 

 



 

 

Language to describe graph trends 

Word Part of Speech Example  

decline noun: decline 

verb: declined, declining 

Past global temperatures 

have indicate a decline over 

the years. 

Global temperatures 

declined from 1945 through 

1979. 

Before that, temperatures 

had been stable or declining 

for about 40 years. 

fall verb: to fall, is falling, has 

fallen, fell 

Total rainfall fell from 22.2m 

to 21.5m from 2011 to 2012. 

  

drop verb: to drop, is dropping, 

has dropped, dropped 

Total rainfall dropped from 

22.2m to 21.5m from 2011 to 

2012. 

  



Language to describe data variation or 
change 

Upward trend Downward trend Terminating point 

gradually increasing 

kept rising  

increased sharply 

increased at a steady 

rate 

reached a peak 

 

a slight fall 

fell 

a low of 

 

finish at 

finishing the period at 

stood at 

 



Term  Specific use 

(where relevant) 
Explanation with 
example  

Explanation text   Factual text that informs 

how and/or why a 

geographical 

phenomenon occurs  

Prepositional phrase  Describing location Prepositional phrase (e.g. 

on the Solomon Islands, 

up to 400 metres high, 

above the core) specifying 

particular location, 

direction  

Qualifier Describing 

comparative degree or 

extent 

Modifying feature of  
noun, adjective or adverb  
(e.g. more, higher) 
reflecting  comparative 
degree or extent  

Glossary 



At the end of my sharing for this component, I hope to answer the 
following key questions:  

 

1) Why is there a need for summary writing in teaching 
Geography? 

2) How do we ensure that effective learning takes place 
through summary writing? 

3) How can the summary writing task be “scalable” for 
us in the teaching of Geography? 

 

 

 

Trialling Materials for Summary Writing  



Firstly, every school is a good school!   
- I have trialled the summary writing with four Sec 2E classes in Term 3 

Diverse learning needs and abilities  

(a)Students who are weak in reading and writing (in other words, they 
don’t like to read or write….) 

(b) Students who are unmotivated in learning (in other words, they 
don’t like to “study”!)  

(c) Students with special needs (dyslexia, ADHD)  

(d) Students who can memorise content with little understanding 

(e) Students who are motivated and can be “stretched”  

 

 

My profile of students  



Based on my experience (about 6 weeks) 

 

1) Initially, many students are sceptical and some may think it is a chore, 
a few may be confused about the task and ask why are we doing this 

 

2) There is a need to be strategic in using summary writing – it is best 
used for “content-heavy” sub-topics or with reference to a case study 

 

3) The “effects” will be seen more evidently after the 2nd or 3rd round  

 

4) It is effective for students who struggle to read by giving them more 
directed instructions and focus on “mastering the content” 

Why Summary Writing? 



• I selected the top 10 
students in my sec 2E1 
class to try out the 
passage and writing 
task provided by ELIS  

First Trial (“Test the water”…) 



Good response! 

All students were able to complete 
the task quite effectively within 15-
20minutes. 

 

A few students went slightly over the 
word limit, which is fine. 

 

A student commented “this is nothing 
new to us” and another said “this is 
quite straightforward” 

First Trial (“Test the water”…) 



Student Sample 1 



• After the initial success with 
the “top band” of my 
students, I decided to try 
the same materials with a 
“lower band” of 10 
students. 

 

• Do you think it will work the 
same way? Why or why not? 

Second Try (Test the LIMITS!) 



• Results: 
Not too bad…. 

All students are able to complete the task. 
Some answers are more ‘slip-shod’ so 
slightly more time needed to steer them 
into the right direction. 

 

However, students in this group either 
went way below the word limit or 
exceeded the word limit by too much. 

 

More guidance needed for students not to 
lift the entire paragraph and to be more 
selective.  

Second Try (Test the LIMITS!) 



Student Sample 2 



• Even the “best” students can get a little confused with the 
“Procedure” section – “reporting verbs”. 

• For higher ability students, you can challenge them to find 
synonyms of the words (reporting verbs)  in the boxes through the 
use of a thesaurus.  

• More scaffolding needed for lower ability students in this area.  

However…. 



Where can this summary writing fit in and, more importantly, how can 
this translate to assessment tasks later on?  

1) It can be utilised for many case-studies which are 
covered in the sec 2 textbook (Earth – Our Home 2nd 
Editon), for example: 

(i) Chapter 4: Case Study of Singapore as a Transport and 
Communications Hub  

(ii)  Chapter 7: Case Study of Water Supply in Singapore  

(iii) Chapter 9: Case Study of Environmental Protection in 
Singapore  

*it can be a take-home task!* 

Translating the materials into actual Teaching 
and Learning during curriculum time 



2) It can be utilised as a tool 
for further reading for 
higher ability students 
(enrichment group or talent 
group, etc) 

 

For example, case studies on 
the trans-boundary air 
pollution/ Haze issues in 
Singapore in June 2013 

Translating the materials into actual Teaching 
and Learning during curriculum time 



Extension Activity – Sample 1 



Extension Activity Sample 2 



Extension Activity – Going Beyond  

Further writing tasks after 
summarising:  
 
1) Get students to think about the 

theme of the reading article – is 
it about causes or impacts 
 

2) Set a task for students to 
classify the different impacts of 
the “haze in Singapore” into 
“economic”, “social” or 
“environmental”  dimensions 

 
 
 
 



3) It can be translated into an elaborated written 
assignment such as essay writing 

 

Sample Essay Question:  

1) How far do you agree that the our 4 National Taps are 
able to meet the future demands and needs of water in 
Singapore? 

 

2) Evaluate the effectiveness of key environmental efforts in 
environmental protection in Singapore.  

 

 

Translating the summary materials into actual 
Teaching and Learning during curriculum time 



At the end of my sharing for this section, I hope to answer 
the following questions: 

 

1) How can highlighting the language features in 
a written text helps to level up students 
responses to geographical data? 

2) Is teaching language features demanding for 
teachers who are not EL-trained? 

 

Trialling Materials for Interpretation of 
Geographical Data  



Sample Task:  



Some common “frustrations” over 
students’ responses 

1) The increase is very much…..much more faster [sic] 

 

2) From Jan it increases a little then drops a bit then 
remains the same. Some months it goes very high then 
some months drop until zero [sic] 

 

3) The rainfall is the not the same over the many months 
[sic] 

 

4) Blank (students chose to leave the question blank)  

 

 

 

 



• The analysis of text and the language features highlighted helped to ensure 
clarity, coherence as well as relevance in responding to the geographical data. 

How do language features help students in their 
description of Geographical data?  



Scaffolding the language 



• Instructions for students to identify and take note of 
what the axes represent and to take note of any 
geographical terms/concepts given in the data 

• Included a few other data response types such as 
climograph and population pyramid to assess students’ 
writing ability  

• Addition of questions in the interpretation of data, i.e., 
describe and account for, instead of direct comparison  

• Include appropriate geographical terms/vocabulary 
where necessary in the description or explanation  

 

What changes/amendments were made 
in the use of the materials? 
 



   Thank you 
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